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Abstract

In higher vocational education, student satisfaction is widely read as a sign of program
quality, because it sums up how students judge the whole of their schooling experience.
Drawing on social cognitive theory, this paper proposes a conceptual model in which
teacher support, learning engagement, and student satisfaction are connected. The
model assumes that teacher support can influence satisfaction in two ways: directly, and
indirectly through engagement. Under the second route, support first strengthens
students' involvement in learning, and that involvement then shapes satisfaction;
learning engagement, in other words, carries the effect of teacher support forward to
satisfaction. Framing satisfaction this way, the study gives researchers a reference for
designing empirical work on how satisfaction develops.
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1. Introduction

Higher vocational education in this country has gradually moved from expanding enrollment
to improving quality, and student satisfaction has come to the fore of both institutional concern
and academic inquiry. When students rate their educational experience positively, that
judgment is usually read as evidence of educational quality and of how well talent cultivation
is working. For vocational colleges in particular, satisfaction is rarely a classroom-only matter:
how much support teachers give, how students actually engage in learning, and the wider
educational environment all feed into students' evaluations. Figuring out how satisfaction
forms is therefore a practical question for teaching improvement as much as a research
question.

A large body of research shows that teacher support matters for student learning and
development [1, 2]. Teachers who give academic guidance, offer feedback, and show emotional
care help students work through practical problems, and these interactions also influence how
students see classroom teaching and the environment around it. The stakes are higher in
vocational education. Because hands-on instruction and skill training run through the whole
program, students rely heavily on teacher guidance and feedback to finish practical tasks. With
adequate support, students find it easier to accumulate positive learning experiences and to
hold a favorable view of their schooling [1, 2]. Still, a direct support-satisfaction link leaves a
puzzle: students who get roughly the same level of support sometimes report strikingly
different educational experiences. Why?

Learning engagement offers another angle on the problem. The construct refers to the
behavioral, emotional, and cognitive resources students invest in learning and reflects how
actively they take part. Research suggests that a supportive environment raises engagement,
and highly engaged students generally report better experiences and higher satisfaction [3].
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Kahu and Nelson [4] go a step further and describe engagement as the link between educational
practice and educational outcomes. If that linking role holds, teacher support might reach
satisfaction partly through engagement, as well as directly.

Social cognitive theory [5] offers a useful framework here. Its central claim is that
environmental conditions, individual behavior, and developmental outcomes affect one
another, and the process described above fits that pattern closely. In this view, teacher support
counts as an environmental condition of learning, learning engagement as the behavioral
response, and student satisfaction as the developmental outcome. The conceptual model
follows this logic and connects the three. It proposes that teacher support influences
satisfaction both directly and indirectly through learning engagement. The framework aims to
clarify how satisfaction develops in vocational colleges and to provide a theoretical base for
later empirical studies.

2. Literature Review

2.1. Student Satisfaction in Higher Vocational Education

Student satisfaction is commonly treated as a quality indicator for higher education and as a
way to see how students actually experience their schooling. Since the sector shifted its priority
from scale to quality, both researchers and administrators have paid it increasing attention.
Students' reports on teaching quality, learning resources, and academic support relate to
whether they stay enrolled, keep learning, and feel identified with the institution [6, 7, 8]. For
colleges aiming to improve educational quality and talent cultivation, knowing what drives
satisfaction is clearly worth the effort.

Vocational education puts more weight on applied skills and career readiness than general
undergraduate programs do, and the learning process is far more hands-on. Students therefore
judge their educational experience by criteria that go beyond classroom teaching: the way
practical training is arranged, the quality of teacher-student interaction, their own level of
engagement, and the support the institution gives. Survey-based studies of Chinese vocational
colleges find that students with more positive learning experiences and stronger engagement
also report higher satisfaction [9]. Satisfaction, in other words, builds up through an extended
process rather than springing from any single factor.

The literature generally agrees that satisfaction emerges from the combined action of several
educational factors rather than from one alone [10, 11]. Teaching quality, learning support,
teacher-student interaction, and engagement all shape the student experience, and each works
in relation to the others. Teacher support improves the learning experience and, in turn,
strengthens engagement; changes in engagement then alter how students evaluate their
education as a whole. Placing teacher support, learning engagement, and satisfaction in a single
analytical framework therefore helps to show how satisfaction develops in vocational colleges
and prepares the ground for analyzing the relations among the three variables.

2.2. Teacher Support and Student Satisfaction

Few variables have been studied as often in the satisfaction literature as teacher support, and
the reason is plain: it bears directly on the learning experience. Operationally, the construct
covers the academic guidance, feedback, emotional care, and teaching assistance that teachers
provide. Such support helps students cope with practical problems and shapes their feelings
about classroom teaching and the learning environment at large. Studies report stable positive
correlations between teacher support and learning motivation, academic self-efficacy, and
attitudes toward learning [1]. The variable therefore works both as a teaching resource and as
an environmental condition that supports student learning and development.

356



Scientific Journal Of Humanities and Social Sciences Volume 8 Issue 7, 2026
ISSN: 2688-8653

The influence of teacher support reaches beyond the learning process and into how students
evaluate their education as a whole. When teachers respond to students' needs in time, give
useful feedback, and pay attention to their development, students are more likely to build a
positive learning experience and to recognize the quality of teaching and the environment.
There is broad agreement in the field that productive teacher-student interaction enriches the
educational experience and, through it, raises satisfaction. Teacher support thus works on two
levels: it shows up directly in knowledge transmission and instructional guidance, and it also
colors students' judgments of educational quality through the learning experience it helps
generate.

In vocational education, teacher support carries even more weight because the cultivation of
practical ability and vocational skills sits at the center of the curriculum. Students move through
hands-on tasks during their programs and must apply theoretical knowledge to real or
simulated professional situations. Teachers here do more than pass on knowledge; they
organize learning activities and supervise practical training. Steady guidance, quick feedback,
and encouragement help students see tasks through, build confidence, and gain a sense of
accomplishment. Students who feel consistently supported by their teachers tend to develop
more positive learning experiences and rate their education higher. The particular features of
vocational education, then, make teacher support a natural predictor of student satisfaction.

2.3. Learning Engagement as a Potential Mechanism

Learning engagement describes how invested students are in their studies across three
dimensions: behavioral, emotional, and cognitive. It covers how actively students take part and
how much time, energy, and psychological resource they devote. Engagement is closely tied to
both the learning process and its results. Students who engage more take part more readily,
stick with tasks longer, and come away with more positive experiences [3].

Engagement does not appear out of nowhere; the surrounding learning environment keeps
shaping it, and teacher support stands out among the influences. Through learning guidance,
timely feedback, emotional care, and academic assistance, teachers build a more favorable
environment for students. When students sense this backing, they become more willing to
invest in learning and more likely to stay engaged on all three dimensions [2]. The effect is
especially pronounced in vocational education. Since hands-on instruction and skill learning
run through the whole program, students complete practical training under teacher guidance,
so the boost that support gives to engagement may be considerably stronger.

Engagement may also change how students assess their education. Deeply engaged students
tend to get more out of classroom learning, practical activities, and teacher interactions, and
they recognize the value of education more readily. Those positive experiences may then show
up in satisfaction. Kahu and Nelson [4] describe engagement as the link between the
educational environment and educational outcomes. If engagement really sits in that linking
position, teacher support would affect satisfaction by first raising engagement, which then
transmits the effect. Viewing engagement as a possible mediator between teacher support and
satisfaction gives a fuller picture of how satisfaction develops in vocational education.

3. Theoretical Foundation

Social Cognitive Theory (SCT) [5] explains individual development as the product of interaction
among environmental conditions, behavior, and personal factors. Learning, on this account, is
not passive absorption of information. The resources and support found in the educational
environment shape how a person behaves, and those behavioral patterns in turn determine
what the person gains from the learning process and its outcomes. In the vocational context,
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the theory helps explain why satisfaction builds up gradually through learning instead of
emerging directly from educational conditions.

Viewed through SCT, teacher support counts as an environmental factor in student learning.
The guidance, feedback, emotional backing, and instructional help teachers provide improve
the conditions under which students handle learning tasks and can stimulate their enthusiasm
for learning. In vocational education, where hands-on teaching and skills training occupy a large
part of the curriculum, students often need sustained guidance and prompt feedback to see
tasks through. Teacher support can therefore improve the learning environment and, at the
same time, push students toward deeper engagement.

Learning engagement refers to the behavioral, emotional, and cognitive resources students
devote to learning activities, and it works as the conduit through which environmental factors
reach learning outcomes. Students who get more support from teachers tend to maintain a
positive attitude toward learning and to give more time and energy to their tasks. As
engagement deepens, students gather more positive experiences and slowly develop a
favorable view of their education. Understood this way, engagement is the behavioral route
along which teacher support travels on its way to satisfaction.

The reasoning above rests on SCT's core premise that environment shapes behavior and
behavior, in turn, shapes outcomes. Teacher support is treated as the environmental factor,
learning engagement as the behavioral mechanism, and student satisfaction as the evaluative
outcome. The study does not test SCT's full reciprocal determinism; it takes only the part of the
theory that fits the present question and uses it to explain how teacher support, learning
engagement, and satisfaction relate. Teacher support may influence satisfaction directly and
may also operate through learning engagement. This claim underlies the conceptual model and
the propositions presented next.

4. Conceptual Model

4.1. Development of the Conceptual Model

The studies reviewed above connect teacher support, learning engagement, and student
satisfaction, yet most examine the variables in pairs, leaving the three-way relationship
underexplored. SCT provides a way to bring all three into a single framework. The model
proposed in this paper positions teacher support as the environmental layer, learning
engagement as the behavioral layer, and student satisfaction as the outcome, with the goal of
tracing how satisfaction emerges in vocational colleges.

Within the model, teacher support denotes the environmental backing students receive while
learning; learning engagement denotes the behavioral, emotional, and cognitive resources they
invest in learning activities; and satisfaction denotes their overall evaluation of their education.
The three are interdependent. Support improves the learning environment and encourages
students to engage; as engagement rises, students more easily accumulate positive experiences
and, along with them, higher satisfaction.

Two pathways follow from this logic. One is direct: the guidance, feedback, and emotional
support teachers provide may immediately raise how students rate their education. The other
runs through engagement: teacher support may first strengthen students' engagement, which
then contributes to satisfaction. Together the two pathways form the conceptual model and
lead into the propositions below.

4.2. Research Propositions

The literature and SCT together suggest a clear theoretical line running through teacher
support, learning engagement, and satisfaction. As an environmental factor in learning, teacher
support can shift how students evaluate their education and also influence how engaged they
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become. Engagement, for its part, represents the behavioral, emotional, and cognitive resources
students commit and may affect their satisfaction. On the basis of these arguments, the study
puts forward four propositions:

The guidance, feedback, and emotional care teachers offer can improve the learning experience
and encourage favorable evaluations of education. We therefore expect:

P1: Teacher support is positively and significantly correlated with student satisfaction.

Teacher support may also draw students into fuller engagement. Strong support can spark
enthusiasm and lead students to devote more behavioral, emotional, and cognitive resources
to learning. Accordingly:

P2: Teacher support is positively and significantly correlated with learning engagement.

Students who engage deeply generally build more positive learning experiences and reach
higher satisfaction. Thus:

P3: Learning engagement is positively and significantly correlated with student satisfaction.

Teacher support may influence satisfaction directly and may also operate through engagement.
This reasoning yields:

P4: Learning engagement mediates the relationship between teacher support and student
satisfaction.

Figure 1 summarizes the relationships proposed above.

P1 (+)
Teacher Support »| Student Satisfaction

P2 (+) P3 (+)

Learning Engagement

P4: Learning Engagement mediates the positive relationship between

Teacher Support and Student Satisfaction.

e A i’ s e i o s T e s e e A o i T 13 = vl v i v o W s o i U i A Al Vo s g P

Figure 1. Proposed Conceptual Model

5. Discussion

Built on SCT, the model in this paper connects teacher support, learning engagement, and
student satisfaction to explain how satisfaction forms in vocational colleges, with attention to
both the educational environment and the learning process. Earlier studies have usually
examined the variables in pairs: support with engagement, engagement with satisfaction, or
support with satisfaction. The present model brings all three together and argues that
satisfaction responds to teacher support, and that how engaged students are matters just as
much. Seen in this light, satisfaction is not a simple product of the educational environment; it
grows gradually through the interaction of teacher support and student engagement.

The model also implies that teacher support works on satisfaction both directly and indirectly
through engagement. What makes teacher support valuable, then, is not merely the resources
and help it supplies; more basically, it is the way it pushes students to immerse themselves in
learning. Students who commit more time, energy, and cognitive resources tend to build better
experiences and to judge their education more favorably. In this account, engagement may be
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the link that joins teacher support to satisfaction and the mechanism connecting the
educational environment to students' actual experiences.

The analysis also shows what SCT can contribute in the vocational education setting. According
to SCT, environmental factors shape individual behavior, and behavior then affects learning
outcomes. By treating teacher support as the environmental factor, engagement as the
behavioral response, and satisfaction as the outcome, the study puts together a teacher support,
learning engagement, and student satisfaction framework. The framework accounts for the
relations among the three and shows that satisfaction depends on both the support teachers
give and the energy students invest in learning.

These ideas have practical meaning for vocational education. Vocational programs emphasize
hands-on learning, skill development, and teacher-student interaction, and students need
sustained guidance and prompt feedback when working through practical tasks and skills
training. Teacher support improves the learning environment, while engagement reflects how
students respond. When support turns into lasting engagement, it can generate positive
experiences and raise satisfaction. Examining satisfaction through the learning process tells us
more about how it develops in vocational colleges than looking at teaching conditions or
services alone.

6. Implications and Future Research

6.1. Theoretical Implications

The study contributes to theory in two respects. First, earlier satisfaction research has mostly
looked at teacher support, learning engagement, or satisfaction separately, paying limited
attention to how the three work together. By placing all three in one framework, the study
follows the formation of satisfaction from the environment to learning behavior and from
behavior to outcomes, which extends the theoretical account of satisfaction.

Second, by applying SCT's environment-behavior interaction to teacher support, engagement,
and satisfaction, the study demonstrates one way to use SCT in vocational education. It does
not test the theory in full; it borrows the part that speaks to the learning process and adapts it
to the vocational context. The framework gives a new perspective on satisfaction and offers a
basis for future empirical work.

6.2. Practical Implications

The model also has practical value for vocational colleges that want to improve their
educational practice. The literature and the present analysis reach the same conclusion:
satisfaction depends on teaching resources and conditions, but it is also shaped by what occurs
during the learning process. Colleges that emphasize teaching quality and services should
therefore pay equal attention to teacher support and student engagement.

For teachers, sustained academic guidance, prompt feedback, and emotional backing help
students see tasks through and keep their enthusiasm for learning alive. This matters most in
practical teaching and skills training, where the teacher's role is plainly visible. By building
closer rapport with students, teachers can create a better learning environment and pull
students into deeper engagement.

For schools, the practical character of vocational education demands more opportunities for
engagement in both coursework and practical training. Bringing task-driven learning,
collaborative work, and practical projects into teaching can pull students more fully into
classroom and hands-on activities, converting teacher supportinto lasting engagement. Schools
can raise the educational experience, and hence satisfaction, only when environmental
improvement goes hand in hand with the learning process.
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6.3. Limitations and Future Research

Because this is a conceptual study, the paper offers a theoretical account of how teacher support,
learning engagement, and satisfaction relate, and the model has not yet been tested with
empirical data. The proposed relationships and mechanisms therefore need further
examination.

Future research could collect survey data from vocational college students and use structural
equation modeling to test the links among teacher support, engagement, and satisfaction,
paying particular attention to whether engagement mediates the support-satisfaction
relationship. The model's explanatory scope could also be widened by adding variables such as
academic self-efficacy, learning motivation, perceived employability, and institutional support.

The model was designed for vocational education, and whether it applies to other settings
remains to be tested. Comparative studies across institution types, majors, and regions could
reveal whether the model holds in different educational contexts. A longitudinal design could
trace how the relationships among teacher support, engagement, and satisfaction change over
time, which would refine the model and improve our understanding of how satisfaction
develops in vocational colleges.

7. Conclusion

Drawing on SCT, this study constructs a conceptual model that links teacher support, learning
engagement, and student satisfaction to explain how satisfaction arises in vocational colleges.
The model argues that satisfaction is not a straightforward educational outcome; it develops
gradually as the educational environment and the learning process interact. Teacher support
provides the environmental conditions for learning, and engagement may be the mechanism
through which support reaches satisfaction.

The model widens the research perspective on satisfaction in vocational colleges and offers a
new way to think about how teacher support, engagement, and satisfaction fit together. For
vocational colleges, raising satisfaction requires improving teaching conditions and services,
but it also means asking whether teacher support actually turns into sustained engagement, the
kind that produces positive learning experiences.

As a conceptual study, the paper has not empirically tested the relationships among these
variables. Future work should test the model with survey data from various types of vocational
colleges, examine how well it generalizes across educational contexts, and continue refining the
theoretical account of how teacher support, engagement, and satisfaction connect.
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